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Attending the National Bilingual Bici\ltaral Fducation 
Tnei^-itu^o in AUbuquerque, New Mexico on Noveiber 28«D\ece«ber 1, 1973, 
nf^re 1,300 representatives fro« 25 st Along the institute's 

abiec*i?es were: (iy to review present d pending state bilingual 
l)icultutal elucation legislation and appropriations; aind (2) to 
iev^'lop n*>v directions for bilingual bicultural educatjion for the 
iq7C's H,h'irh will lead to national legislation. This report presents 
♦^he participants* final deliberations and recoiiendat ions at the 
concluding general session. Topics covered are: finanqial support; 
Title T of F'SFA (?le«entary and Secondary Education Act); research;* 
^valuation; teacher training; aigrant education; NIF*s (National 
/;:;pl^<|ptit u*-e for Fducat ion)\ philosophy and operational policy for career 
ducat ion ; and th* National Task Force de la Pata's i>andaf!^« Some 
recott'^ndat ions are that: (1) th"? National Task FouceAde- la Paza 
rogues* *NtF 's direptor tc fr- »z«» all top level positions until the 
tit<» j#h»n ♦•J>e Spanish speaking people can be identified and be able 
♦■o coipet* for said positions; (2) an institute for tra^jnlng parents 
^ of the bilingual community be funded and Implemented; anas. (3J 
criterion r*»ference testing be administered in the child' Sy dominant 
language. The H»m flexico Caucus resolutions are given, (NQ)"^ 
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PREFACE ^ s . . . . " : 

This 'third Institute Report is a presentation of the Pinal 

* ■ * . 

deliberations and recjommendations of the concluding general session ' * 
of the'Natiohal Bilingual Bfcultural Education Institute held in , 
Albuquerque, New Mexico^ November 28 - December 1, 1973. / ^ 

The Institute was^co-spon«ored by the National Education Task Force 
de la Raza and the National Education Association. These happenings of 
the closing session are perceived by the architects of the rnstltute. 
Mr.rTomas Tomas' Villarreal of the National Education Association, and 

• 

Dr. Henry J. Casso pf the National Education Task Force de la Raza, as 

• ■ . ■ . ' ; 

well as the 135P representative^ from '25 states, as those of utmost 
i^mportance since they give future directions from the participants 
after sevetjal intensive days of deliber^ition.' . ' \ . ' » 

To fully realize the significance of the information contained in 
this Report, it is essential to place it, in the framework of the goals . 
and objectives of the Institute: 



Institute Gonls: 

' — ^ 



To provide ^participants with alternatives^]^ options to examine the^ 
various aspects pf Bilingual Bicultural Education in school settings with 
high concen||rations of Mexican American students, i.e., community involve- 
^lent teaching practiced^ teacher preparation, research, legislation, * 
and court actions. • 

To provide opportunitleB for participants to examine current programs 
and practiceH of Bilingual Bicultural Education as they influence public 
education In the United States. " - 



000 J 



To^pravide opportunities for participants to .acquire greater " • 
knowledgii, skills, and expertise that will enable them to* influence 
•the direction of Bilingual Blcultural Education. 



Institute Object ivas ; a ' \ / V 

ro review the rationale, conference activities, and- recomnendattons 
of the 1966 Tucson conferencte. ' * ♦ 



To review the .important activities in Bilii^ual Bicultural" Education 
since 1966. " * ' • , ' /' , 

't 

To demonstrate exemplary Bilingual Bicultural Edi^cation programs 
which have been implemented in school settings with high concentrations 
of Mexicap American -students o , . : ' * 

To review present a"nd pending star.e Bilingual Bicultural Education 
legislation and apprbpriations. * \ 

To develop new directions foe Bilingual. Bicultural Education in 
American education for the '703 which will lead to national legislation. 

I * 

These goals and objectives being such^ it is the intention of the 
^Institute that the mandates of the participants be iropl^ented by d.)cumenting 
id presenting^ this information for affirmative action to: 
^ a) national education leadership 

\^ b) to state and national law makers presently working , on. Bilingual 
\^ Bicultural legislation. ^ . 

to follow-up Bilingual Bicultural institutes, conferences and 
seminars. ' . / . • * > 

s 

d) to Institutions of higher education 

e) t^' public education institutions 

f) to \^he community y ' 

\ 
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, We owe a great debt of thanks to the recorder who had laboriously 
• put this document ^together. However,, eve^i a greater expression of 
gratitude must be given to the 1300 participants and presentors "without 
whose saci^if ice in attending the Institute, without whose labor in 
deliberating, without whose sharing of their thoughts, expertise, expe^ 
riences and aspiratior^s, the information of this document would remain 
only as dreams 4n the hearts an^ minds of those who care. 

, It is the intention of the. Institute that its work contribute 



I 



significantly towa.rd the creation of a truly democratic, multicultural 



societyjounded on a solid base oCf. cultural pluralism through the 
promotion of a viable education sti^gt'egy - Bilingual Bicultural 



Education. 



It was heartening to learn, ,in the final stages of tK)e preparation 

;■ ■■ .. ^ \ y 

> . ■ ■ ■ ■ ' 'T ■ 

of this Report, of the unanimous decision of the U.S. Supreme Court in 
the Lau vs. Nichols educational law Jjuit. Tljis landmark law suit was 
throughly discussed during the Institute and its conclusion pre-dates 
the U.S. Supreme Court's, decision and serves to emphasize the , importance 
of\ making this Report public information. 



Dr. Henry J. Casso 
Institute Co-chairman 
Executive Secretary 
National Education Task Force 
de la Raza 

Albuquerque New Mexico 



Mr. Tomas Villarreal 
Institute Co-Chairman 

Assistant Director for Chicano Education 
National Education Association 
Washington D. C. 
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INTRODUCTORY REMARKS 



Ordinarily th^s space is us^d to present to the reader an insight 
as to what to expect in the body »of the text; whatev^er its^ area of concern 
or objective it intends to accomplish. Hcwever, we wish to present some 
definite significant and positive positions expressed by the representa- 
. tion frojn the USOE and the Win, and also to emphasize the absolute 
necessity^ for governmental offices at tKcf ^tate and national level to 
take more affirmative actions in American Public Education Institution 
so that it will comply with its governmental responsibility, promote 
the Democratic Ideal; and provide that cherished goal df equal education 
and equal educational opportunity to all children whatever their race, 
color or creed. 

THt ACCEPTANCE OF AN AFFIRMATIVE ACTION POLICY BY STATE AND 
NATIONAL GOVERNMENT IS IN THE BEST INTERESTS OF THia COUNTRY FOR WITH 
THE RECOGNITION OF ITS CULTUFtALLY DIFFERENT MINORITIEsYnD THEIR PAR- 
TICULAR EDUCATIONAL NEEDS THE TOTAL AMERICAN CULTURE WILL BE ENRICHED., 
AND STRENGTHENED i 

The stated policy positions expressed by the representation from 
the USOE and the NIE are important to the Institute since a major purpose 
for co-sponsoring this Institute was the up-grading and promotion of 
a truly democratic and effective public education institution that 
recognizes the individuality and cultural heritage of each and every 
one of the children in its care through Bilingual Bicultural Educatioh„ 

The policy positions ^of the USOE and the NIH, respectful ly are 
as follows: ^ Tii 1 ingual hducat io n 15 not a t ransitional program and it 

(jOOd • • 



i 

H !!£I * remedial prcgraa."* The USOE goes on to add, "he are currently 

: ■ , ■■ ' • ■ ' 

developing position papers which will be distributed nationally and which 
will illustrate the path that wKfeel it ought tc^ go. Kq feel that by 
instituting i full bilingual program our American youngsters will leave 
the schooling institution not only literate, but educated in at least 
two languages/' Concurrently, the NIE presents its order j>f pr^^crities:^ 
. (1) a concern for the development of basic skills in all citizens, 
(c) A conccYrt 'Tor 'Inc. easing productivity of r«^urccs in American 
] rducation, (3)^ To enhance diversity, pluralis;n» and opportunity in 
the American Educational system, '(4) The improving of the relevance 
of Caree;: Education, and (5) The improving of the capacity of state 
^and local school systems to solve their own educational probletos. 

It dues not take an expert of any'^Kind to^ note that these 
positions are serious oUupational concerns of the respective national 

units and that the NEA and The National Task Force, de la Rasa sho'Hd 

-> . ' ^ 

- join such efforts to see that they become operationally effective and 

visablc, J ' 

With an understanding of the seriousness and urgency of the matter 

the entire body of the representatives of the insitute felt mandated to 

• » 

request the following; ^ ' 

» 

1. THE SATURDAY G^-NHRAL ShSSION INIWRSKD RLCOflMflNDATIONS, 

MH''.OLUTiONS m) ACTION PLAiNS Dl^VHLOPhU THY: RhSFrniVK WORKSHOP SESSIONS. 



M)r. lohn Moliri.-) Director, Bilin^Mjal l.diication, U.S. Office of 
f iluc.it ion , Wnsh J n^'.ton , li.C. 

> « 

« "Itr, Arthur Wi-.r, A-, oci-itc Direct'T, Rrsoarch and Hx-(;]oratory 

^ '>tt)'licii, National InntitUiie of KUucatiOn, Washington, D.C. 
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2, TKAT m POHlTION AND FINDINGS OY m. INSmUTI Rf PKi Stffllil) 
TO TWt TOP LfcADERJUlIP OF THE RESPiCTIVfc NATIONAL l!MTf.„ 

5. IT ^AS MOVUO, SECQiiBliD APPROVI'U UNANIMOUSLY THAT A FORMAL 
RtQUlKT BL MADE OF THE U.S. COWISSION ON CIVIL RlCmS THAT A SYMHtSIS 
OF T>iK INSTrrUTh PROCELl^INCS BE PRESENTED AT THE M,VRCll CO^«iSS^ON CON- 
FhHLNCh ON MEXICAN ANtfcR I CAuN EDUCATION, 

4, Bit NATIONAL TAvSK FORCE DE L\ KAZA REQUEST THE NIE IHROUr.H ' 
ns DIRECTOR, MR. TOM CLEKNAN, THAT \LL TOP LEVEL POSITIONS BE FROZEN 
UNTIL T>!E TI<^fK,hHEN OUR PEOPLE CAN bE IDENTIFIED AND ABLE TO COMPETE 
FOk SAID POSITIONS. ■ 



mt h^imv sTAir.s mv\a, or t.um-Arjos 

^ V 

^^\ COMirliN. Financial Support tor Hilnngu^l i illural i:^ucai;on/ 



rmancial Sup^r^t tat ?ni)tngUiii Bicuitural I ducat k:^ 

1^4 THL PAST Flw VliARS IT liAS Rff fM; CO^NPtACi: 0 DISCUSS 

''Mr* 

n«; QUt:STiOJB)K FIjiAKrjAL Rf SOiiKriS FOR Tlit SUPPORT OP 



\ 




BILlNtiUAL/BICOLrUkAL tLtMtffTiMtY A^D SECONDARY IDUC^MJON 
PROGRARS ^SOLhlY FROM HlE PEBSPfcCTIVl Ol IHL FlINIJJN^ 

> UVIU AND PROGRAM REQUIREMENTS OF TITU Vll OF Tm 

tLfc>UiNTABY AND StmVOAKY EDUCATION AQ (ESEA) OF 1965 
• »^1>ilc the enactment by some i^lates of staic-wide bilmgujl 

/ edVicatxon laws has sensed lo focus ^ome attention <5n the 
que^t^^jJ^N^ ^t^te financial resource ^ aid it^mnsibxl y 
for bi 1 inj^u.tl/hicuJtural education, the qucMiori of local 
school district responsibil Uy has been ignored fwtth ihc 
ejrcfptx(5n rjf ii if^M tlvnl r)i.y>ts c-i^e^, i.e,, 
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are t-lturly stated to bt those of bilinijual/bicultural 
t»ducatian, bat regrettable because a touch largtT .source 
of federal financial suppbr^^ for bilingual/bicultural 
education already exists ai the federal Ifvol with an 

appropriation range of $2-2.5 billion and a buUt-in 

- — / ^ • 

<apabaiiiy require the expenditure of per* ips $1U-15 

million -doUarb of slate and Jock I raoney m the pursuit 

. of bi lungual/bicultural educational goalSo 

TiUe r^jf ESiiA '-^ " ' 

FIRST BECAOSK TITLE I IS k FORMULA GRANT PROGRAM WHICH " 
\t INTfNOEO TO BENEFIT EDUCATIONALLY NEEDY CHILDREN OF ' - 

-ALL RAQAL AND ITiiNlC CROUPS AND SECONDLY BECAUSE THE ' 

■* ^ 
POKI tlS T>!AT-»iAVh-8EE,V HAVE IONS ISTENTLY TRIED TO CREATE ♦ 

THl» miON THAT TITIE VII IS THE POl OF It )NEV- 0VE8 WHICH 

; ■ 

THE CHJCANO, PUERTO RICAiN,, CUBAN A ') ASIATVcO PEOPLE MUSJ 
fJUARRI L. „THE U.S. OFFICE OF EOUC^KIN HAS CONSISTENLY 
Ki^^ORIt) TIB BASIC STATUTORY FroUIRIMrNTS OF TITLE I BOTH 

.»m..^,>,^' M-^^-f* n I I * M * ml i^ii III I II h% ..V^t ^.1 ■ ■ M.I. >«t 

IMM Ml TAJRCET POPULATION rOR SFRViqcS ViD TliT 



«, 

lEVU. Of riNANClAl mOI.VtMIUVT AND OVERALL EpUCATIQN 
PI?6(*AM COmiReCE REQUIRtb BY THE STATUE OftlCKrAl EDUCA- 



TjOVAL Ar;rMO^*;. a?, a'result, Title MM {utsdn are mt)-,t 

^iXm *pciu for ^^^<?rvucn whuh s^hould bo provided in 

> 

f 



Recent lejidl developments with respect to feder'al/fiinding 

undtfr the Praergenty School Assistanoif'HisA) Programs, / 

■/ * • 

indicate that a significant portion of t^hs $270 million 

appropria|ed under the Act can an£ should be usej oyer 

and above, both Title. I and stale and local expenditures- 

to meet bilingual/t^itultural education prograjn needs, 

■ ' i 

The -conference Tecom»eijd«^ that all appropriate action 

■A - ^ 

(including the involving -of the judicial or legislative 
processes, if necessary) to. ensure that the U.S. Office 
of Education itunediatelx comply vith the statutory require- 
ments of title 1 of the (flementary and Secondary F;ducation 
Act of 196S in the following specific ways 2 

Kj title I comparability and supplanting 
Vcquxrements generally se^K to ensure that the 
level of expenditures from state and local ' ^ 
sources and the level and quality of services 
provided by the basic edu( ation program operated 
by lo(;al school districts is at least as high m 
i?J[fi£l schoojs a£ j_n non "target school^. 

A«i»sumi4ng thist target school*^ are selected 
in strict *krCordance with *;tajtutory rtHiuiremenf?* , 
Jbecau^e of a hji^c^r^ of ^^^^c^ dascrjmind 
t ion mo^t target J^^^^^'l*^ ^hmild Iwive a ^irjgrr 
r<^ni:entr:jit ion of (liicano student etrollmint 



To dqite, no effort has been made to seek 
qualitative comparability with respect to services 

provided by the basic education program^ The focus 

# ■ * 

vl^as been-entirely on dollar comparability; 

AUboagh realizing that Federal Govemirfent 
should not foray too deeply into the questions 
ot* curriculum, instructional strategies and the 
likje, no justification can be found for the , 
failure to recognize that (1.) where major 
incompArabiU'ties exist between the cultural 
and linguistic characteristics of the educational 
institutional environtnenit and some of the children 
It IS intended to serve, and (2) where this 

\ »> 

educationally dysfunctional situation is clearly 

more pervasive. in target as corapaired to non-target 

■ 

schools, a lack of comparability exists . 

TVlt^, IN ORDHR TO MEET AND ENSURT^ A TRUE 
COMP ARAB I !, I TY USOK MUST RMQUIRH THAT. W STATES 
bBL ^Og^L SaKX)L DlStRICTS DEMONSTRA Tt; THAT THE 
DHlIIVERY OF BASIC EDUCATIONAL. StRVICHS UNUfPAIREO 
BY WRE PERVASIVE IN TARGET AND COMPARED TO NON- 
TARGET SCHOOLS, A LACK OF COMPARABILITY EXISTS. 

T^ius, in or<h»r to meet and ensure a tone 



cQm|)arabiI>ty , U5U)E rou5;t rcc^uirc that the s't atos 
and local school districts demonstrate that\the 
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by d ysfunctional cultural a nd linguistic incom- , 
payabilities exi^ s \(qual itativ^ly) to th« same 
extent in target as compared to non^target school 
If such a demons tr at iq^i cannot be made; in order 
to qualify for Title I fujiding, this lack of 
"comparabKlity'-' must eliminated by ^he 
elimination of t^es'e incomparable aspects of 
tHe educational delivery system, e.g. , communica- 
tion^stylgs and cultuHl referents which have « 
caused the dysfunctional^ ^situation which haj 
in turn preVpntfd comparability from being 
achieved. , . 

1.2 TITL^ I REQUIRES THAT THE COMMISSION OF 
EDUCATION 'ENSURE' ^lAT -PROJECTS FUNDED UNDER 
THE ACT BE OF SUFFICIENT SIZE, SCpPE AND QUALITY 
TO^IVE REASONABLE PROMISE OF^ SUBSTANTIAL 
PROGRESS TOWARD MEETING THESE NEEDS (SPECIAL 
EDUCATIONAL NEEDS) OF CULTURALLY DIFFERENT 
CHILDREN. ' ' 

This requirement has been used to support 
quite properly the notion of ^concentration 
considering ^i^^ overall funding must be 
controlled in order to avoid a dilution of* 
program xmpact. Insufficient attention, however, 
has been given to the question of coordinated 

OOli'i 
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educational planning as related to the overall 
educational needs of the client population. 
IN OTHER WORDS, THE COMMISSI ONER HAS FAILED TO 

Q I 

ENSURE THAT BASIC EDUCATIONAL OBJECTIVES* ARE V ' 
LOGICALLY AND CONSISTENTLY ORDERED IN 'A WAY 
WHICH WOULD MAXIMIZE IMPACT OF EXISTING STATE 
AND LOCAL PROGRAMS AS WELL AS ACTUAL OR POTENTIAL 
FEDERAL ASSISTANCE. IN THE REAL WORLD THIS HAS 
MEANT THAT SCHOOL DISTRICTS WITH SUBSTANTIAL 
NUMBERS OF CHICANO STUDENTS HAVE IGNORED FUNDA- 
MENTAL BILINGUAL/BICULTURAL EDUCATIONAL OBJECTIVES 
AND YET RECEIVED^ TITLE I FUNDS FOR THE ^'SPECIAL 
EDUCATIONAL NEEDS" of the educationally "dis- 
advantaged" to support programs such as "Remedial 
Reading'* which a re^ not only inconsistent with 
basic bilingual/bicultural objectives but counter 
productive . Often these same school districts, 
w^ile operating such totally bankrupt programs 
from the viewpoint of the Chicano students, have 
subsequently applied for and received Title VII 
funds without any alteration in the counter 
productive use of existing Title I and^state 
and local funds. ' 

Tit le projects which i nitiate or continue 
educationally d)^sfunctional approaches to iht 
CTiicano child ( in ter ms of c ultural and 1 inguint ic 

001/ 
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comparability) must be cgtegorically rejected 
as^ lacking both sufficient ''scojge" and " quality' ^ . 
in terms of a major segment of the target popula- 
tion. Thiis position does not suggest tliat the 
Conunissioner inject OE into the <^uestion of 
curricular or instructional methodologjcal- ' 
choice but^ rather requires that OE contain local 
districts seeking to initiate or continue. educa- 
tionally dysfunctional approaches without expres- 
sing a preference as among non-dy*fcmctional 
"educational approaches.- A choice among dysfunc- 
tional practices would be foreclosed, i.e., the ' 
current situation. The position consistently , 
taken by HEW's own office for Civil Rights and 
most recently by the Department of Justice in 
the brief before the U.S. Supreme Court in ' " 
Law V. Nichols compS^s this position from the 
standpoint of civil rights . y ' * 

ACCORDINGLY, OE SHOULD IMMEDIATELY ISSUE 
PROGRAM REGULATIONS OR GUIDELINES"'SETTING FORTH 
THE POSITION STATED ABOVE AND ESTABLISH A REVIEW 
AND MONltORY PROCESS SUFFICIENT TO ENSUftE ADHERENCE' 
Tp THESE REQUIREMENTS. Tlie "comparability" on 
non-dysfunctionar<basic education services from 
sjtate and' local prjograms (as recommended • above) should 
fprm an integral p|»rt of this' new policy issuance. 



f 

8 

1.3 In light of the foregoing dincussidn, the 

Commissioner should immediately require (statutory 

authority under Title I is in this regard both 

broad arid vague) each state to in 'turn require 

of each local school^district receiving or 

** _ . ' 

applying for Title- I funJs an annual ^report 

(to be , publicly available) which sets forth 

. ) ■■■ •• , ' : 

the program coordination strategies beijng used 
by the district with^-respect to establishing 
'in ascending order (1) state and local funds, 
(2) Title I,°(3) ESA«funds, and (4) Title VII 
funds, the contributions to be made to the 
overall attainment of the ba^ic bilingual/ 

V 

bicultul'al objectives for the school districts. 
. (1) THE OFFICE FOR CIVIL RIGHTS AND THE " 

OFFICE FOR EDUCATION SHOULD IMMEDIATELY 
' TAtE STOPS SUFFICIENT TO ENSURE THAT 
THE SO-CALLED "STOKES MEMORANDUM" 
APPROACH TO ESA ELIGIBILITY IS 
ESTABLISHED AS A NATIONWIDE^TOLICY.. ^ 

t^>^JE CONGRESS OF THE UNITED STATES 

SHOULD BY. APPROPRIATE .LEGISLATIVE ° 
• ACTIpN ELIMINATE ANY CURRENT STATUTORY 
AMBIGUITY WITH RESPECT TO THE MATTERS 
SET FORTH IN RECOMMENDATION I AND SHOULD 

" <^ 
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BY LEGISLATIVE HEARING AND/OR THE 
AUTHORITY- OF THE COMPTROLLER GENERAL'S 
OFFICE ENSURE THAT THE DEPARTMEhTT OF 
HEALTH, EDUCATION AND WELFARE ABIDE BY 
THE POSITIONS SET FORTH IN RECOMMENDA- 
TIONS 1 AND 2 . ^ 



A . 2 CONCERN : ' Migrant Education 



THE MIGRANT EDUCATION ACT PRESENTLY PROVIDES FUNDING TO 
SCHOOL- DISTRICTS FOR THE IMPROVEMENT OF EDUCATIONAL 
"SERVICES.FOR MIGRANT CHILDREN. IN THE PAST YEARS, "HOWEVER, 
MANY SCHCJOL DISTRICTS HAVE CONTINUED AFTER RECEIVING 

A 

FUNDING UNDER THIS ACT TO DISCRIMINATE IN PROVIDING 
SERVICES TO THOSE CHILDREN. 

Specific Recommendations 

The U.S, Office of Education should be directed in such 
cases to make Migrant Education Funds available to concemod 
nonprofit agencies to provide special educational services 
to such children . Further rational and more specific 
recommendations will be provided to the Task Force, 



^A,5 CONCERN. May 25th Memorandum 

The Office for Civil Right^s May 25th Memorandum was a 
landmark policy statement when it was issued in 1970, 
c But during the past 3-1/2 years educational and legal 
knowledge has so developed and advanced that the need 



(J(J;:U 



r an up-dated statement on Civil Rights of the Un_ 

guisti'cally and culturally distinct child is undeniabl 
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NATIONAL INSTITUTE FOR EDUCATION 
EDUCATIONAL PHILOSOPHY AND OPERATIONAL POLICY 
A.l CONCERN:" Career Education^ 

t 

In order for Career^ Education to fulfill the potential 
• of every student in a multicultural democracy and preserve 
the right of every American to remain identified with his 
own ethnic group, while learning the necessary skills to 
compete in the economiclife of society. Career Education 
must^give immediate attention to the special needs of 
Chicanes and others that are linguistically and culturally 
distinct c 

. ' In a recent address at New Mexico Highlands University, 

June 1972, the Assistant Secretary, Sidney Marland, Jr., 

asserted that: J - ^ 

It goes against the grain, even in a child, to be 
, required to learn to read- -and then to i;ead that your 
forefathers were unimportant, that their fcustoms and 
beliefs did not deserve attention from the majority 
culturc--and that you likewise are destined to be 
, • nobody with no cultural heritage of your own. 

THIS IS PRECISELY WHAT THE CHICANO CAUCUS HAS SEEN IN THE 

DEVELOPMENT OF CAREER EDUCATION. 

If Career Education programs are an attempt to restructure 
* curriculujn in terms of knowledge of careers and human 

development, then the road blocks for the linguistically 
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and culturally distinct in this country must be taken 
into account. - 

One of the great problems facing the linguistically and 
cultiftrally distinct in this country is that traditionally 
education has been directed primarily at the middi^i class 
and only to the English speaking. 

If the educational system continues to i^ore the special 
needs of the linguistically and culturally distinct, the 
only effect of new educational -strategies J in thif case, 
Career Education, will be to^'Turther lock these students 
into the cylce of povei^ty in which they were bom. ^ 

jfl languages other^than English are ignored in the instruc- 
tional process, then linguistically and culturally different 
persons will continue to be sorted out and channeled into 
job classifications where manual rather than cognitive 
skills dominate, ^ 

Spec > f i c Reconimendations 

Be it resolved that: ^ 

I. 1 A "MESA DIRKCTIVA" be established 'and 
composed of Spanish spe'aking individuals 
knowledgeable in the area of education and ■ 
cognizant of the needs of the Spanish speaking 
communities^, l^.e ''MHSA UlkKCTIVA** must be 
of f iciall y ap p roved and' recognized as a legitimate 

OOL'J 
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representative body by Dr- Sidney P. Marland, 

9 

Jr., Assistant Secretary for Education; Thomas 
Gle^nan, Director, National Institute for 
Education; and Dr. John Ohina, United States 
Commissioner of Education, to function as an 
advisory body to promote the aspiraticn5> of the 
Chicano . ' 

1.2 The 'mSA DIRECTIVA" be delegated the 
authority to review Career Education programs 
being considered for funding to insure cultural 
relevancy, proper curriculum content ^dequacy and 
that they reflect cultural sensitivity organiza- 
tionally with ••proper'' administrative personnfel* 
allctfKion. 

1-3 The •'MESA DIRECTIVA^* be made responsible 
^or reviewing legislative guideli-ic s and moni^es 
earmarked for revenue sharing. 

The •'MESA DIRtCIIVA'^ be responsible tor 
soUciting position papers on Career Education 
from Chxcano educators apd community people to^^ 
ax \ the Education Division of MEW in the develop- 
mi n* of Carec^ Education. 

.Li DIHfCTIV/ • meet ^{^^t^^rli and 

that all c.or>tTi, includinj^ il'^ contracting of 
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losuion paper s and administrative costs, be 

the responsibility of Dr. Sidney ^tarlond, Dr. Thucts 

Glennan ai)d' Dr^ * John Ohina* 

Irb Bilmgual/Bicultural language be introduced 
into the Career Education Bill and/or administra* 
tion regulation guidelines presently beinij 
prepared by the Office of the Assistant Secretary 
for Educate on ^ and that said guidelines make 
provisions for thr inclusions of Bilingual , 
Bicultural Education Into all phases pf the 
proposed Career Education program. 

^ 

JLi7 Programs for preparing Chicanps adequately ' 
as Caree'r Education Specialists,, i*e., counselors » 
adxninistraturs, faculty, program directors, etc., 
be developed, executed and maintained. 

ILjJ Assertive training prograns be established 
mmc^diatcly for up-grading the Chi can a in her 
present situation as factory worker* secretary, 
and welfare recipient, TJus ty|)e of effort 

should comj^ensate for the loss of (l^icano hurnan 
pott^ntial . * 

"Hie Office of f ducat ion contract (.hi ^^^^o^ 
^tor wJ'i^tjMfvjj ij^J^iJfHm p*y^*'£'^ on '"Implications 
oi f iifiM r { duration ^nt O^jc ino*^ / 



K b' A Nat t an 1 1 ^ House far tnUirx^m mn 

exchange on Chiciino resource personnel and - 
aaterlal&« ai»j'thlit ihf programs be orgaiused 
by Diicanos. The efforts should be funded by 
the Office of tduCtUion and Nil;. A national 
clearing house would pro^t^ote communication 
among Chlcanos and the ihS* Offi<ce cf Edu*.aiion. 

lAl Oie^r l^^ducation inconJ^^raie i»onles to 
upgrade vocatiyjnal training in poor s<:hool 
dii^tricts . Because of their liff^ited local 
financial base, these distritts have had the 
problem of msufficiertt fui^ing. 

More visabiliiy and« financial assistance 
be provided for the only Chicano, Spanish speaking 
»i 4power training prograj©, SIR i(Servicc, i«ploy- 
ment and Rcdevclopfftcni ) ^ m Harder to tnprove 
and augtftcn^ the services so critically niedcd 
in s?an> pans of this country whrrt* lar^o pncKets 
0t Spanish ^peaiing populations lesid.v 

if 

^«♦pr^^enti^Uii^ ui Dariirsir. in tic phussutig i%t 



i^ H Supers it seyvJiccs-.-O'-Eo . ^^y care, 
tutorial* cotsnseUng--be*acaMngfuUy ihcorporaled ' 
itfiihin the objectives oi car«er education, »*hich 
couJd enable Chicanas to partake of cari;4*r educa^^ 
tion opportunities. ' 

I > 15 A Chicano f«aTshailAng device be ifi^pleaented 
to insure the participation of Chlcanos at i/fle 

t, * 

local ievcJ in the 4»tilization of funds for 
career ed\K;ation allocated through rinenue 

sharing n 

ft 

JU16 Career Education be directed to incorporate 
innovative entrance procedures which would not 
sv rcen out Chicanos by laeans of the. ^fCAT (Medical 
College Adaission Test), OCAT (Dental), LSAT 
(Uwyers), SAT. ACT, and CWfo Ch.cano enrol l»ont 
in JioUegei and universities should reflect 
ii proportional pcftcntage of the Chicano population. 
Chicano 'professionals cultunilly oiientcd to 
that cowRunity would enhance life in tjie barrh S o 
It IS a fact ihat*J,Qo testing? has stereotyped 
Chicano^ and i\an Corccd them mlo education^*! 
tracks *.hi!:h "'l©cU"*lhv8> inin manual tyjic 
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; .. 1 7 The^*NlE and USOli issue contracts to 
Chicanos for the development of Chicano develop- 
ment nodels twhich will address themselves to 
the unique needs of t'he bilingual, biciUural 
student in carccp education. Any iurthpr 
dcvelopfacr:'al efforts ia Career Ediicai on models 
inciude bi lingual ; bicultural concepts and ' 
cumculusas that arc directed toward the 

distinctive^ special needs76r.Chicano6 . 

' • *• * 

l»18 The current Commissioner of Education 
and the Assistant Secretary for Education, 
insure that the Washington staff* of the Office 
of Education and the National Institute of . , 
Education reflect the Chicano make-up of the 
U.S. population as President Nixon recomends 
in his 16-Point programs. 

L*if ^® Commissioner of liducation insure that ' 
the regional Offices of Clucation and National ' 
Institute of Education staff reflect the Chicnrto 
nake-up o<p those regions. 

U20' Itewbcrs of the "MtSA DIRKCTIVA" act 4s 
technical assistants to educational visitation^*, 
whuh are dcvelojart^* career education leaders, 
and are in the Clue ano regions cf the? country, 

r 
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.*.2' The 'mSA DlRIiCTIVA" be esponsibie foy 
coordinating and conducting regional workshops 
In the Chicano areas of the United States. 

• » 

The regional workshops will address themselves 
to the unique needs of the bilingual » bicultural 
student. 

" I t 22 Rather than the current emphasis in develop- 
ing curriculum materials which stress the White, 
Anglo , P rotestant , a nd Middle -Cly -s orientation, . 
a new direction bo taken which places crpphasis 
on meeting the individual needs of Chicano students- 
including di ffcreiftes among ethnic groups. And 
that in the curriculum a/id guidance aspects of 
career education, testing, counseling and decision- 
making instruments and practices be re-directed 

ft 

away .from creating obstacles and barriers, as 
, these .have bccA used ip the past— prevent in/i the 
Chicano "s attain/nent. of his/her career goals. 
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RECOMMENOATI ON^ - AT> URGE 
A.l B« it resolved that: • . . 

• ■ * 

1 > 1 Districts that have had pi^ograuns for, five years 

i^emain eligible for Title VII funding based on iic^^d 

* " ' ■ »' ■ ' . - 

and merit of the program. • ' . ' 

1*1 Criterion reference tesiting be adniinistered In (the 
, * . dominant language of the child, « , 

1.3 That monies allotted for the training of bilingual 

/bicultdral teachers be provided only to those institutions ' 

' . ■ ■ = . ■ 1 

V ^ of higher learning offering -bilingual bicultural in:>truc- . 

tion whose department are staffed by professors oriented 
bilingually and bicuUurally appropriate to tKe needs 
of the area* 

. ^ lyl In addition to the National Dissemination Center 
in Au5it in Texas, regional dissemination centers be 
estii. Ushed ip each region funded by ESEA Title yil 
^ appropriatio^i. / 

♦ 

1 . 5 That in addition to Bilingual Education within public 
school districts, Title VII monies be made avail ^^1^ 
to^youth correctional institutions. 

' * ' i 

1.6 TIU; NATIONAL TASK PORCE DF LA RAZA REQUEST tilt NIE, 
TfiROU{a| iTf» DIRECTOR. MR^ T0« CLENNAN, THAT ALL TOP LEVEL 

erIc' ' / • 



/ 
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. POSIJ»ONi, H FttjjZEN UhfTIt THE TIME WHElf «HJR PEOPL'. CAN BE 

IpENTlFIEp AND BE ABIE TO CbMPETE FOR SAID POSITIONS, i 

•< . ' ' ■ ■ ' ' \. 

1.7 rtin USQE, NIE and NEA support activities which 

improve among educators and students in bilingual 

bicultural programs intemaMonal^ relations skills 

through communicating professionally and personally 

with those of <?ther countries » particularly Mexico, uhose 

language and culture have contribute'd significantly^^© 

^© second languages and alternative cultures within 

thf national population. " 



1.8 An institute for the training of parents of the 
bilingual community be funded and implemented. 

. ... -.Iv , , ' 

1.9| Vhe ysOE provide su{>port (financial) to those projects 
that to d^e have been providing materials, ani are now 

. * ' * • 

in the process of constructing'testing instruments and 
evaluation instnxnicnts to be used by the Bilingual 
Biculturalf Educatipn programs throughout the natiofr. , . 
that Federal support be provided with provisions rn the 
Title Vh regulations and in forthcoming legislation for 

« 

the five following national educational support projects: 

SCDC 

CANBB 

BCTV 

MAP - San D>ego 
MAP - Stockton 
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Whereas we are oware that education has faUed t6 meet the neipds 
of our Bilingual-Multicultural children, we the New Mexico .Caucus 

propose:- " f . \ . ' ^ ' ' ' ■ ' ' \ 

\^ UL (^^^ the concept of Bilingual -^Nfulticultural Education 
be extended to «11 districts for all children in New ffexico. 

2,2 That the state department of education insist that 
local school districts hire only those teachers that are 
prepared to meet the needs of , Bilingual -^Multicultural 
/ childi'en. y [ 

2> 3 That all school, districts in conjunction with the 

■i ■ • 

state department oiF education provide in-service training 
for all teachers based on the needs of the Bilingual* 
Multicultural setting of this st^te, 

2.4 That certification be changed to meet the needs of 
£ill cultures of this state and recertification assessed 
' . accordingly every three years; and that at least half 
of the recertification requirement be in the area of the 
cultural needs of the state. 

' 2.5 That the state department .of education mandate to 
local districts that there be direct community involvement 
in the full implementation of thciT educational program, 

2.6 That the legislature appropriate the necessary monies 
and direct the BEF (Bofrd of Education I inance) to fund 
viable Bilingual Multicultural tc^.cher training programs. 
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2.7 That teacher '^;raining include a community act.ion 

. \ • ' ■ ■ ' • 

, . r • . ^ 

internship fpr all .potentiial teachers. 



2.8 That state legislation for Bilingual Multicultural 
education provide, adequate funding to implement instruc- 
tional prograims on a continuing basis rather than the. 
three year transitional limitation oC the present legisla- 
tion, \ * ' - 
f * . 

" hi. "^^^ Title VII of the Elementary 'and Secondary 
' Education Act of 1964- funding policy be extended beyond 
the five' year limitation until .such^ time as we have 
reached equlil education for all. 

2^ 10 That all schqol districts implement cbmpreh^nsive 
and viable instructional programs which will insure the 
cultural and linguistic equality of all children in the 
. state of New Mexico. 

^'11 That our children, pur Spaoish-speaking children, 
Tiot be labeled "retards," ''emotionally disturbed," or 
"hyp^-active" because they cannot cope in the school 
situation lack of understanding of the language. 



^ 
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IV , 

NATIONAL TASK FORCE DE LA RAZA MANDATED 

r 

A.l Be it resolved that: 

^ LlL Bilingual/Bicultural Institute and the NEA 

do an extensive evaluation of the needs of la Raza in 
the U,S,, especially in the Southwest, Midwest and 
Northwest. . ' . - ' 

$ 

.r .t . 

The Task Force de la Raza 'seek support from the 
decision-making levels of all governmental agencies state 
and national so that the Task Force in cooperation with 
the National Education Association diligdhtly pursue 
parity in hiring and promoting teachers and administrators 

at all levels pf public school education including University 

» <} 
r level, >and' that it be based on the ratio of bilingual 

4 

bicultural teachers to the number of bilingual bicultural 
• children in average daily membership! 

1/3 The National Task Force express a concern to the 

>■ 

^s, , UtS. Office of Education that its drafting of Title VII 

rules go in contravention and are possibly unconstitutional. 

It is our understanding that the National Education 
Att provided for a National Committee on Bilin^iual/Bicultural 
Education, which committee has not met for a very extensive 
period of time. It is also our understanding that while 
the regulations were drafted, the National Advisory Committee 

\ 

« 
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was not ai>ked to act on these regulations. If these 
proposed rules and regulations were written by whoever 
wrote them, be it a person or group of persons, and if 

9 

these proposed rules and regulations were not acted upon 
by this National Advisory Committee, it is felt then that 
these proposed rules and regulations are null and void. 

1 The National Task Force de la Ra:;^ make a positive 
statement about Texas' Bilingual Bicultural Education. 
Strike out the questions of compensatory Education in the 
bill as well as the limit of 3 grades in the bill. Also 
knock out that part of Sect. 21.455 starting with^^^he^^y/ ' 
won; . a;: "shall be enrolled." 

1 /I ^'-^ licnal Task Force seek any and-*all means to 
imurt^ vh.?,; the, state incorporate and enforce any an-ii 
^iii liiwi I'/ng funding and hiring of~Moxican Americans 

for Hili^i iiyi cultural programs, public and private. 

V-^ ^^^^^ Task Force-^f assisting in the implementation 

of /u .:evr:^it i s : c^ ools dealing with biling al -bicultural 
programs . . 

J___7 The Natio.-^ai Task Force express a concern that: 
(1) AH institutions of higher learning be urged 
to incorporate Bilingua^/Bicultural Teacher 
Training Programs. . i 

. (J 03 J 

; 



25 



(2) Monitor, police, and rate higher education 
institutions in regards to their implementation 
of Bilingual^Bicultural Teacher Training Programs, 

(3) Assistance is needed in recruiting Bilingual/ 
BiculturaL Students. 

1.8 ^ That the National Task Force* seek all rieans to: 

(1) Express accountability in expending of migrant 
educational money. 

* 

(2) MALDEF be contacted if court action is necessary. 



r 



(3) St^te School Board and Governor be contacted 
in an effort to replace the present migrant 
coordinator who returned unused migrant education 
monies--to then be replaced by a Bilingual/ 
fliculti^ral person sensitive to problems of 

V 

migrants; 

1 . 9 The National Task Force contact school bbards controlled 
by uninformed and insensitive Mexican Americans to incorporate 
Bilingual/BiculturUl programs. ^ . 
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While the Saturday general session." of the Institute fully endorsed 
document organization and editorship rights to the Task Force de la Raza 
recorder for the se&sion, it was felt that u coraplcto version of rcconsaenda- 
tions and resolutions presented be included in an appendix in order to 
present as clear a picture possible of the inten', of each. 

The New Mexico Caucus resolutions were incorporated "as is** 
in the body of the document because they arc reflective of the Chicano 
Mobil Institute (n national organization) and because it was resolved 
that these app^y to other states as well as to New Mexico with the 
designing of Bilingual Bicuitural Education legislation and pro^ ranis. 
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GENERAL RtSEAHCH RfXWWItNUATlONt* 



I, Evaluation of Cowpensatory Reading rVograns cspcciallv a« the 
current methodologies prevail m Title I, the national Right to Read 
Program, and the evaluative results as they pertain to Bilingual Education. 

2 Bilmjual fcducation Master Plans for each Stat© and how they 
relate to each other and to national language policies. 

5, Concentration Policies (c,g., formulas for resource alloca- 
tion, , nix ratios, etc) and how they relate generally and specifically 
foi" Bi Ungual Education. 

i. Future irapacj on Bilingual Education as a result of consolida- 
tion of various categorical prograas, e.g., education revenue-srflring. 
Title IV, Title Vj^tlc III, ESAA, etc. 

5. More definitive and prescriptive alternatives to preiient 
system of al 16cat lon.of resources for "economically" versus "acadeaiically" 
disadvantaged: v 

6. Models for bringing wonolingixal and nonocultural educators 
into asultici^ltural education which do jiot present the wonolingua^' ^d 
monoculturals as '^culturally deprived/' 

7. Ugal implications for Bilingual Education considering aiwbng 
other topics mininun educational -standards required by each state, > 
responsibility for administration and Impl earn tat ion of standards, 
penalties for inabilities of SEA»s and LEA's fo couiply. alternatives 

foir redelcgation of nsonitoring rcsponsibilitie etc. 

8. Nationwide identificatior . evaluation, and analysis of 
institutions of higher education which are able to provide signifi :ant 
training to current as well as future bilingual cdut^ation personnel, 

9 Feasibility of developing State and Nations:; offices which 
will m'.ure th^t bilingual education concerns tJecomc articulated and 
poiiitivcly acted upon by state and national Congressracn„ 

U) ►nition.iJ eviluannn studies pf the Vr%rwm currinjlum m^iienah, 
UiH^emjnatHw tentars tor bilingual and blcultural education. 

'a } VI 1 ij.it I im of e X I . 1 1 rtj; fa 1 1 n\iu:t I mul h j ra 1 1 ura ! coun v.e J i ih' 
.iful j^tUiUna- techruqut- at the jujnior and '^rnror high vei*. ami Oanr ' 
dir*^ct isnpnr^non', rtMiUir.g in higher ednt-itirm npportuni t let. fnt 
tUo%f tudenrs -who uv-nlcd thenselve^. of the ♦,ervjtc?., '^v 



tor ungual pti>^ra*:iH. 

n feasibility af estuM i^hm^ *»ithin Kf " i NjiUunjl Ct^nier for 
5\>licy Analy*>i^ of 0il itgual/Bicultural (duCiUnon, 

li\ St^te by Slate ;:inalyMis and evaltiition of atcrcdit^t ion 
rechjr: for parsonne*! uho wxlj be e^jployi'dl thv iirea of bilingu*^l 
^ducatiun llM*i should include jU types of i3Ccrcdit:At ion p^ograff»^;^^ 
eg, aide*^, teacher!*, ad^sinistra^.or'^ , pediii speciaUsts, ctc« 

1'^ An«ily^t*v and evaJu^ition of ^"itudent 
^.pecific reUtions to Hil u^al tducation, The^ 
but not be Uoitcd to such prog'^ajoas js: . 

^, He ^ds tart 
b. Milo** nircugh 
C: DcvelopBsenlai Conlrnuily 

Nrrgencv School Assistanc* Act 
C: talent Search 
^ f , l^jward Bound 

Cooperative tducaiiun 
h. eiCo 

U> Bilingual u\6 bicullural education for inco^rcerated youth 

and adult'fi. 

li>t.ibU ^hocnt n ^*KA of a national proRrattj f jr the 
tr;v?ning of 1 ibrar lur.cs !>pt'ci f iiat ly for bilingual and hicultural cduciation 
?j *>rho>ps. thi*^ cohU* be an accredited oae or year program of at least 
JfOO ^^ttider^ts per yii^ar).* 

IH iKjwelopweni <>5 xaodeJs for urban/rurU cbnsparabi 1 it y contrasting 
*? i^,ra!it ;ind inncr-city tji lingual pros^r^^ 

V) . Hphcat'iofv of biiingual ^ducition for voc^tionil and technical 
tdui 'irtat^ within the lonciv t of Care*^ r fducation Thjs ought to include 
_^:uaim^if/b^ *enif>r ht^h and cotwunity colleges or tho^^e Centers which 
'ipi^iaii^e an Adult ^-anpo**er Iducation 

•'0, iH''MgTuni' fv^drl rn wdeH for ersbracxnj* non^puoHc school > 
f-^ffnaah-^ :it thr ^trifi* »'^cpart*«.ent ievel which uiil in^urr that the ^-vtate- 
>^iCti' h-i Itu-y^^ui^l i:4uia'fiion pi uunnj^ c;o*^pnfhen«;rvf I v brso^'^ to^rfber p?jblH: 
nv^fs ^pMbJ M.. cducan^^in aifi^:uir^ iot involvt^men? in the tot H planrunj?^ 
w?M€h ui-v^ires ^^.ur^r^^T^^'^i 1 i?y %ervur«» ^md rxpenditu^i TlKe 
?o?ji j^iS ,iim,init o*fn-'*''^v ^ny inrbjde at ^ J^r^nrmu^ d^'^trrtniinat ion of t->ri;':!t 

tat If-*' rMTi; f ^f^nt ^H'' ^;;iCf>\.^ NUiV#^ n^:rf st.jft^ -m^J ^nttin "'ts.,bfUi 

3ifxf/j th** ^iitr%tr^j*^ nf hi J $j^i(<-t** /^'U.-utur^l ^iihr'if '^m 



^mr^ ino^ra^t, ^^^^ incir 
pi^jgratns could include 
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i 

FINANCING tm BRINCUAL/BICULTURAL EDUCATION 



1 Stt lies of the national cconooic B»agnitude or wininsun financi.^l 
pirjiir.tters of bj I ingt al/bicuitural education in this countiV with perhaps 
cortr3'.tjn^^ the findings, lo other tounirjcs and nations* system of jiimilar 
cduj jtien programs. . ; 

■ '■■ . • 

2. ReseaYch is needed in- bilingual education for the concepts of; 

ao added costs (going farther han the ruuiraentary "supplant- 
ing versus supplcoerting" a.gi^ents and resolutions. 

opportunity costs (the costs of the ejitra mvestwent 
' ' for Bilingual Education goods as the "opportunity" the 
soc ffty forgoes to enjoy a given volume of consuacr's 

. goods) 

£, distinct ion. between expt^nditures and costs 

d average versus marginal costs of bilingwal programs 

* , short run versus long run costs 

^ Models for the distribution of bilingual prograiD expenditures 
an opim^ed to financiai resource allocation to "non-bilingual" educational 
p.rogi^/st!s for urban versus rural LEA's. 

4 conccfit of (iuunan Capital a«i it would apply to an individual 

^«./5«lirV»nK »n a pre schooJ thrt.agh graduate school bilingual education 

' Rf .fjirUv pn miia-state variations iccordy»g to piJiiil popula- 

%}m<i (tort'iidering l3ng<ia»;e and ethnicity as the two vtry: significant 

{a*:tors). 

/ , .-• - / ' 

ft Statr oi the art in program costs and current favorite nethods 
>*f .iif;fo*ji>ti j» procedure", <in<f their *futurc implications for bilingual 
f'^ii! at stin fiMCiiJ re^pofHiln i ity and ac ountabi I jty , 

7 Vrty% ami I'mn altenvitjvc method'; of financifij; bilin^iial 
i'-fhy itimi, e y; , revi'nue^h.irsng, f iil J • «^ta!ci; a'is^ifnpt ion . di».trict power 
* Sin's 'tr , iiid pr*'''trthiny. *hc -Jlterruitives whuh wiU allocate 
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9. The conce t ot prcgran budgeting for- district-wide bilincua* 
education programs. . 

10. Problems in the professional pay structure m l>ublic Education 
with special emphasis on differentiating /salary -wise for. bilingual educatii 
experience and expertise. , . 

n. Bcnetit-cosl and cost-effectiveness analysis of bilinEuai 
programs. ' * 

12 Studies corop, ring bilingual education vocational technical 
courses and prograas- vcr hjs ,:'ac9tfemie" bilinguar courses and programs. 

13. Studies of costs benefits of bilingual educition programs in 
Trading and math as opposed to ftwnolingual (reading and mathhwitoproach 
cow^dering academic achievement gains and per pupil expenditures. 

14. Bilingual education manpower training (from gradi ?' through 
grade 12) and its direct relationship to increased employment or hlgucr 
education opportunities., r ^ b v» 

15. Methcds of combining so^ind pedagogical bilingual education 
theories with fiscal formulas for distribution according to differing 
needs (e,g.. physically or mentally handicapped, vocational or technical 
prograxiis, etc») 
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Please note here that weighting by curriculum most often reflects 
curr nt practice »nd not necessarily how curriculum should be vieivht^A 
Also the use ot exawinations as resource aUocators ought to be carcfuUv 
.constructed so as to avoid ti.e "E.O.P. Syndrome." i.e^. the cxajns don't 
operate as a reward for poor education. Obviously, here pupil characteris- 
tics larposr differing costs but does not nor cannot load to "equal per 
pupil expenditures.;' ' ' * * , 

16, Fiscal laodcls which will lead towards equali2ing the powe- 
to select educational progiriim levels on the 6no hand ^s opposed to mclcls 
which guarantee an equal educUional product to each pupil (irt the state) 
on the other hand. It should be noted here that historically the federal 
response has been to ^uiswer m ihe affirmative to both issues without 
much regard as to actual resolution in cither instance. 

17 H¥A fiscal experts may wish to address the future federal 
fiscal rolc^, toward SlAs and IJAs a-, regards bilinjrual education. Topics 
such meeting start-up costs, services development, longer tenn service 
support, ought to be used as basic ccinsiderations regardless of the number 

"V, 
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APPENDIX. C 

GSi/^JKRAL RESEARCH "HECXJNWENDAT IONS J 
" EVALUATION - ' ' » " 



Development if research design models which differentiate, 
specifically how demonstration versus long term coiw^itment programs are 
to be evaluated. * , = 

2, Ocsignijig comparability of effectiveness models for evaluatin^j 
bilingual/bicultural components of Title I, Migrant Education, Vocational - 
Technical programs, etc. 

3v Designing^dels whereby Work Study students or Work Education 
Program personnel can contributfe towards alleviating short.age of staffing 
patterns in BE. This would include drawing students from such programs 
as New Carcors, ^K3TA, Work Study, E.O,P., WIN, etc. 

4. Designing models w^ch evaluate tho'^^evaluators which, for 
exampTe, differentiate between process versus impact, evaluations. 

5. Development of models for SEA evaluation reporjts which 
accommodate minimum specific criteria in the affective and cognitive domains 
and further allocates priorities as to weighting significant factors in 
each area, (within domains and across domains). 

6. Designing evaluation models which will allow significant 
findings to be translated into policy-relevaM statements. Generally . 
speaking, the data used by researchcrb arc somewhat crude measures of 
what is really happening and in the majority of instances educational 
outcomes arc almost singularly weighted towards the cognitive area (i.^., 
by standardized aohievo'mcnt tests). Additionally, there is hardly any 
examination of costs implication -of research results and their eventual 
adoption or reject ioifi. / ' . 

7. D"^ signing of evaluation models which must examine: (1) the 
extent and under what conditions bilingual/bicultural education learning 
may take place outside of schools, (2) examiniitg. whether the "cultural" 
should take place outside the s'-hool and the "linguistic" inside, or vice- 
versa, (3) and recognizing the osts implications •f ^h approach or 
combination thereof. 

8. K «at be appropriate establish a ttatc by state or ' 
perhai>s a national body concerned with professional rode of ethics in 
research for bi 1 inKual/bicultur tl education. This wluld cntAil r;ctting 
up «itand{ird«i for rcseirther^ of ''subjects" in bi 1 ingitel/bicultural 
programs which aditcre to minimum ethics involved in sVshareas as scttinj^ 

up research design models , use of evaluative instruments; seeking compliance 
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of all who are to be involved in the experimental research, etc. Also 
this body could appl, sanctions for researchers who break contracts, 
knowmgl/ misuse statistical analyses, fail fo report negligent conduct 
of personnel involved in the evaluation, etc. This should eventually 
lead towards establishment of very high qualify guidelines for research 
ajid evaluation which in .turn will force bilingual/bicultural' methodologies 
to be refined tc the "highest good." . ' 
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APPENDIX D ^ 

* 

- GENERAL RESEARCH REC(»WENDATIONS 

/ TEACHER TRAINING ' . ^ 

, . ' / 

I.. Establishment of state guidelines which substitute bilingual/ 
bicultural course work and field experience for- "regular credentialing 
and/or programs." , • , 

2. Designing models which institutions of higher education -^y 
use to initiate programs which are not only interdisciplinary in a' 
multicultural sense but that include as a minimum such aret^as: 

a. heterogeneity within ethnic populations as well as across 

"minority" cultural definitions. ' ' 

» i 
' . ■ •• > • . 

b. linguistic sciences as one base element in language . 
teaching pedagogy > , k ' 

'A 

c. child development methodology in diverse environments 

d. cognitive and affective domain "strategies" or philosophies" 
based upon the target population's cultural episteroology, 

3. Articulation of definitions for succeeding levels of hierarchy 
in Bilingual/Bicultural education anif" their dir.ect operational procedures 
used by teacher training programs. ' < 

4. While this area is probably tht» most crucial factor in Bilingual/ 
Bicultural education it is indexed difficult to recommend specific alterna- 
tives to current methodologies since so few rrograms in the country are 
doing significant tfeacher training and in turn- producing few personnel. 

The very basic recommendation would bo for NEA to immediately raoixnt a 

comprehensive nationwide effort to encourage institutions of higher 

education to' establis u programs specifically for training^ personnel in 

this area. . " , ■ • 
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APPENDIX E 
GENERAL RESEARCH RECOMMENDATIONS 
ASSOCIATION AaiON 



1. NEA nay want to conduct a massive and comprehensive' nation-- 
wide survey to detern}ine what employment possibilities actually (or will 
possibly exist) in the next, ten years for those personnel who are trained 
in bilingual/bicultural programs. X^is sui;yey should factor out those 
who are going into teaching, researchj or "foreign travel type opportuni- 
ties" in order to assess .the current and potential employment opportunities 
in all areas of the labor market in this country. ^ 

2. Deve jpment^of "training packets" or mini-courses for School 
Board members or Pffrent Advisory committees which oversee jthe development 
of bilingual iucat ion programs. ^' 

3. It Would be very appropriate for NEA to conduct a highly 
visible nationwide campaign for the purpose of creating o!r revitalizing ' 
enrollment in foreign languages and bilingual education. .> - 

4. NEA may also want to reconsider supporting the re-establishing 
of foreign language requirements at the college and university level. 
However, these requirements ought ta be concerhed with bilingual/bicultural 
ejcpcrience in this country with an immediate practical use for the; students. 

5. NEA should look into the possibility of bringing "Bilingual/ 
Bi cultural Educators" and ^Foreign Language Teachers" together for the 
purpose of planning horizontal as well. as vertical curriculum experiences 

' for students who will be involved in bilingual education from prc-school 
. through grade twelve. 
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' appendix f 
resolutions 
bay area bilingual education league 
Berkeley unified school district 



1. That districts that have had programs for 5 years temain 
eligible for TITLE Vll funding based on need and merit of thac program 
or new program. 

2. That federal funding be provided for the development of ti 
•bilingual curriculum project to serve as basis for the development of 

materials, criterion referenced testing, and classroom^management . 

3. That funding for Chinese material dissemination center be 
provided to develop and disseminate curriculum materi'als to Chinese ' . ' 
bilingual programs. 

4. That a National Bilingual Bicultural Advisory Board consist 
ing of representati\ TS from each of the regions and target populations 

in the United States which will include parent/community input be established 
to serve as advisors for Federal Legislature. 

5. That criterioti referenced testing be administered in dominant 
language of the child instead tf standardized testing. 

6. That funding for higher education and teacher training be 
provided to institutions of higher learning, as well as bilingual projects " 
that have demonstrated a successful credentialUng and placement of 
bilingual teachers. 

■ ■ . . ■ . . 

i 1 That no monies be provided to institutions of higher learning 

that do not have brlingual/bicultural professors in their education 
department. ^ . ^' 

7. That in addition tp thic National Dissemination Cent/wr^n 
Austin, Texas regional dissemination centers be established^ each 
region funded by ESEA TITLE VII appropriation. 
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APPENDIX G 
RESOLUTIONS 

» • * 

CALIFORNIA CAUCUS 

1. That districts that have had programs for 5 years remain 
eligible for TITLE VII fundi ng^Jbased on need and merit of that program 
or new program. 

2. That federal funding be provided for the development of a 
bilingual carriculum project to serve as basis for the development of 
materials, criterion referenced testing, and classroom management. 

■> 

3. That a National Bilingual Bicultural Advisory Board consist- 
ing of representatives from each of the regions and target populations 
in the United States which will includie parent/student/comraunity input 
be reactivated t6 serve as advisors^ for Federal Legislature. 

4. That criterion referenced testing be administered in dominant 
language of the child instead of standanJized testing. 

5. ^ That funding for higher education and teacher training be - 
provided to institutions of higherMcaming, as well as bilingual projects 
that have demonstrated success in the credential ling, training and 
placement of bilingual teachers, > 

That those institutions tinon submitting their proposal 
include a plan to institutionalize that training program based on merit 
upon termination of federal funds. 

That monies be providpd only to those institutions of higher 
learning offering bilingual bicultural instruction whose department 
are staffed by professors oriented bilingually and biculturally appropri- 
ate to the needs of the area. 

6. That in addition to the National Dissemination Center in 
Austin, Texas legional dissemination centers be established in each 
region funded by ESEA TITLE VII appropriation, ^ ^ 

7. That in additio^ to Bilingual Education within public school 
districts, TITLE VII monies he made available to youth correctional 
institutions. 



APPENDIX H » • 

CHICANO CAUCUS RcSOLUTJONS 

NATIONAL CAREER EDUCATION CONFERENCE 

IMPLICATIONS FOR MINORITIES ^ 

Washington, D.C. 
February 1-3, 19V3 * 



Introduction 



In order for Career Education to fulfill the potential of every 
student in a cultura) democracy and preserve the right of every' American 

person to remain identified with his own ethnic group, 'whilt learning 

\ 

the necessary skills to compete in the economic li';^e of society. Career 

Education must give immediate attention to the special needs of Chicanes 

and others that are linguistically and culturally distinct. 

In a recent address at New Mexico Highlands University, June 1972, 

the Assistant Secretary, Sidney Marland. Jr, , 'asserted that: ' 

It goes against the grain, even in a child lo be required to 
learn to read - -and then to read that your forefathers were unimpor- 
tant, that their customs and beliefs did not deserve attention from 
the majority culture--and that yfeu likewise are destined to be 
nobody with no cultural heritage of your own. 

This is precisely what th<^' Chicano Cf^ucus has seen in the develop- 
ment of Career Education. 

If Career F.ducation programs are an attfunpt to restructure 
curriculum in terms of knowledge of careers and humc'n dct^clopmcnt , then 
the implications for the linguistically and culturally distinct in this 
country* must be taken into account ♦ 
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: one of the great problems facing the linguistically and culturally 
diitinct in this country is that tradititmally education has been directed 
primarily at the middle class and only to the English speaking. 

If the educational system continues to ig:nore the special needs ' 
of the linguistically and culturally distinct, the only effect of. new 
educational strategies, in thjj,case, Career Education, will be to further 
lock these students into the cycle pf poverty in which they were bom. 

If languages tther than English are ignored in the instructicnal 
process, then linguistically and -culturally different persons will- ' 
continually be sorted out and allocated into job classifications where 
manual rather than cognitive skills dominate. 

Resolmtions 

1. -Be it resolved that a "MESA DIRECTIVA"* be establi'^ed and 
composed of Spanish speaking individuals Knowledgeable in the area of 
education and cognizant of the needs of the Spanish speaking communities. 
The "MESA DIRECTIW must be officially approved and recognized as a 
legitimate representative body by Dr.. Sidney P. Marland, Jr., Assistant 
Secretary for Education; Thomas Glennan, Director, National Institute 
for F^ducation; and Dr. John Ohina, United States Commissioner of Education, 
to function as an advisory body to reflect the needs and aspirations 
of the Chicano. The "MtSA DIRECTIVA" must be delegated the authority 
to review Career Education programs for funding to insure relevancy, 
proper curriculum content and adequate and reflective administrative 
personnel. The "MESA DIRECTIVA" will be responsible for reviewing 
legislative guidelines and monies ear-marked for revenue sharing. The 
"MESA DIRECTIVA" will solicit position papers on Career Education from 
Chicano educators and community people to aid the Education Division 
of HEW in the development of Career Education. It is recommended that 
the "MESA DIRECTIVA" meet quarteirly and that all costs, including the 
contracting of position papers , be the responsibility bf Dr. Sidney 
Marland, Dr. Thomas Glennan, ^n^ Dr. John Ohma. 

^ Be it rcsolvqd that language be introduced into the Career 

l.ducation Rill and/or administrating regulated guid&aincs presently being 
prepared by tho Office of the Assistant Secretary- for Education, the 



*See attached list 
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guidelines should make provisions for the inclusions of B ilirtfiual , 
Bicultural Education into all phases of the proposed -Career Gducfit : on 
program. 

3. Be it resolved that nrograms for preparing Chicanos adequately 
Care r Education Special i >t s . i.e., counselors, administrators, faculty, 

program directors, etc. , be developed, executed and maintained. • 'This 
type of effort should compensate fbr he loss of Chicano human potential. 
Also, that assertive training progran, /be established immediately for 
up-grading the Chicana in tKeir present situation as factory^ workcrb, 
secret ivies, and welfare recipients. . ' • 

4. Be it resolved that the Office of Education contract Chicanos 
for writing position papets oh "Implieations of Career Education Tor~ 
Chicanos." ' ' " . - 

5. Be it resolved that a national clearing house /or information 
exchange on Chicano resouxce personnel, materials and prograr^s be organized 
by Chicanos. The efforts shoul^i be funded by the Office-vf Education 

and N.l.E. A national clearing, house would^ promote communication among 
Chicanos and the U.S. Office of Education. 

6. Be it resolved that career education incorporate raoniefs to 
upgrarte vocation al training i^ poor school districts . Because of their 
limited local base, poor districts have had the problem of not having ' 
sufficient funds. 

7. Be it resolved that more visability and financial assistance 
be provided for the only Chicano. Spanish speaking manpower training 
prograjn, SER (Service, Employment and 'Redevelopment) , in order to in.prove 
and augment the services so critically needed in many parts of this 
country where large pockets of Spanish speaking populations reside. 

8. Be it resolved that future conferences with implication.^ 
for minorities include a proportionate balanced representi^tion of 
Chicanos in the planning of future c onferences . - t 

5. Bo it resolved that supportive services^-e.g. , da/ cart\ 
tutorial, counseUng--be meaningfully adopted within the objectives of 
career educatifn, which should enable Chicanas to partake of career 
education opportunities. 

10. Be It resolved that a Chicano marshalling device be implemented 
to iniure the participation of Chicanos at the loci level in the utiliza- 
tion of funds for career education allocated through revenue sharing . 

11. Be it resolved that career education be directed to incorporate 
innovative entran'-.o procedures which would not screen out Chicanos by 
nc.ins of the MCAT (Medical College Admission Test), DCAT (Dental), LSAT 
(Lawyers), SAT, ACT, and GRE. Chicanos' enrollment in colleges and 
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universities rcflert a minimal percentage of the Chi ano population. 
Chicane p/ofessiotia\a who would be culturally oiricnted to that cotomuJiity 
would enhance life in the barrios . We recognize tk^% l.Q. testing has 
stereotyped Chicanes and has forced thea into educiltional traces which 
"Ioc'as" them into manual job constraints. At a la/ter stage in life, the 
aforementioned frofessional schools screening testfe further limts 
Chicano career cpticns. . • 

12. Be it resolved that NIE and"u.S.O,E. allow contracts for 
Chicano n^de Is to be developed which will address themselves to the unique 
needs of t?jebilingual , bicultural student in career education. Also, 
that any further developmental efforts in Career Education models include 
bilinpal , bicultural concepts and curriculums that are directed toward 
the distinctive specTal needs of Chicanos. 

13. Be it resolved that the curreitf Conmissioner of Education, 
Assistant Secretary for Education, insure that the H.^shington staff of the 
Office of Education and the National Institute of Education reflect the 
Chicano make-up of the U.S. population as President Nixon reconmcnds 

in hi s .16-Poij?t program. ' . ■ 

14. Be it jresolved that the Commissioner of Education insure that ' 
the regional Offices of Education and National Institute of Education 
staff reflect the Chicano make-up of those regions. 

15. ' B« it resolved that members of the "MESA DIRECTIVA" act as 
technical a ssistants to educational visitations, which arc developing 
career education ladders, and are in the Chicano regions of the country. 

16. Be it resolved that the "MFSA DIRECTIVA" be responsible for 
tcnrdmating and conducting regional wo rkshops in the Chicano areas of 
the l/nitcd fltates. the regional worksRops will address themselves to 
the unique needs of the bilingual, bicultural student, 

17. And be it further resolved that rather than the current 
•'mpJasis in developing curriculiw materials which stress the White . 
^8^9. Protestant , and Middle-Class orientation, a new direction be 
taken which places tKe emphasis on meeting the in dividual needs of 
Chicano students- -including differences among ethnic groups. And that 
m the curriculum and guidance aspects of career education, testing, 
counseling and decision-ma' ing instrdfcents and practices be re-directcd • 
away, from creating obstacles and barriers, as these have been used in 
the past -preventing the Chicano's attainment of his/her career f als. 
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♦The foHowing naxnes arc willing to partiiclpate in th«5 "l-lfcSA 

Pepe BatroR, Washington, D.C, 
Tony Calvo, Calitomia 
Alfredo de los Santos^ Texas 
^ Antonio JLsqCibc I, Co I orado 
Cnmno Sanche::, California 
Gilbert de ios Santos, Texas 
Joe Bemali Texas ^ 
Anita Pando, Utah 
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whereas we are matk* ilatt educatiun lia^ tailed lo/hevi the needs 
of iinx' BiUngual-MuiiicuUurdl childrej^, we the Mexico Caucus proposes 

1 Uat the concept of Bilmguali -MultittilfuraJ t ducat 5 on be 
extended to all districts for all children m Nev HcjucOo 

2 That the state departrent of edutation imi^i that local 
school district* hire only those teachers that are prepared to neet 
the needs t Bilingual-Multicultural children. 

T • ^ ^>^t a 1 school districts in corjunction *.uJ the slate 

departm-nt of educat:on provide in-scrvlce training for all teac vjrs based 
un the needs of the Bilm^al -Multicultural setting of thi^state 

^ I1^a. ccrtifitXtion be changed to Jseef the needs of all cultures 
of this state and recertif i^ation be a?isessed accordingly every three 
« year^, and that at leist haJf of the recertification requirement be in 
, the area "of !he cultuifal >ceds of the state, 

^ the state dcpartescnt of education mandate to local • 

d^^tricc fhai t»w?rc he direct corsiunity mvolvewent in the full impi«.mtmta- 
tion of their educational prograta. 

That tHe IcRislatyre apnrop xate the necessary Ronie-? ^ml 
dsfiMt the M ft^ard of rd'*C3t»onal f inance) to fund viable BihrHJual 
Mull »t.uUur<T({ teacher traininjj programs. 

? That teacK«?r training include a coiseunity action internship 
hit ,111 potential teachers. 

S ^^'f stat^ Jejjisution for Bilingual MiHiculture education 
provide adequate iundinsj to leplewent ms rvctional prograns on a ronf muing 
bixsi^ rather than the three year transitional limitation of the present 
Icgislafion: 

nnt Title vn iho n.p?^cTni.:»fy .-jmi S. comkuy rdjc-ation 
^rl n.i V'm funding policy te ^tfrrukii heyor,d the fivi- , hwitatMri 
until ^.uvh »tme si% *(r have re,-Khe»J ediitatifn for aU 

Hi'.. ;*U ^<:hf;i:,i d!-^^rr^^.t■• impj«"r,pnt ror>pr^h»«n%i y|» .-)f*d vi/jhh* 

itiMtut^Hihi} pf<.u'fu.*v. Mhiih u^u ifi''--i'e thr c.uitwraS and l»»ijM;istic 
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* 'PPENDIX J 
RfcSOLUTiaSS 
TIXAS CAUTUS 



Hake A lOSKivc stite^tnt about Tfexas' Bilingaol Bicritural 
ltlMWiU»>3n Strike out the questions of compensatory Education in the 
ik;U as tacU ai the of 5 grades in the bill. Also knock out that 

pan of %t»ci. 21.4SS starting with the wording: "shall be cnroUcd." 

2. Faphasis of Bs lingual -Biculiural programs be given throughout 
the state but «ore so wfiere the lai^er nuBber of bilingual children are 
cfstrolled. 

5 TItat dth^r Chicano educational colleges and elementary schools 
be invited to future National Task Force endeavors (conferences). 

4, That the National Task Force seek any and all means to insure 
ih5t the state incorporate and enforce any and all laws regarding funding 
and hiring -f Mesican Americans for Bi Ungual -B^Lculturat progress, public 
and private ' 

5 National Task Forc«— assisting in the iwplewenlation of 
Alternative *chools dewling »^ith bi lingual -bicultural programSc 

6 That their iinstiitutcs express a conc» rn that the Offite of 
Fdwc2t onH drafting of Tatlc'VU rules goes m ccntravcnt ion (jiiconsti- 
tutionaP/ m that the .^Jational Coiwiltee on Bi Ungual Educatlofi of the 
Office of tducation did not draft the riilcs as prescribed by law. 

7 Tltai the National Task J^^ice ej?|>rcss a concern that 

J 

a AH »pstitutl<oti5 of higher Icaming be * rged to 
inconmrale Hilmgual/BUultural TcaeTiur Tfiiining 

rrogfrt-'-'i. 

b.: Motiitor. police, *and rate higher cjucation institutions ' 
IIS Tegards to their implementation of Bilingual/Bicultural 
Teaclter Training Programs , 

» AMtntftmc i% negdrd in rerniitinj?, R» Uhgu&l/Bicultural 
St«**it>nfi . 

H ni?»r fmdiiiii 'hfwM ffmph«'^ii«' t^^ftfnunity rtt d home environment 
in ■HiUnamUnititliiiTiii \m>vij'^m ami thul this prograjts should use a public 
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9. That the National Task Force seek all mcms to: 

a. Express accountability in exncndin8>5of migrant cducatlonaJ 
«oney. • ^ y 

bo MAU)EF be trnfeacted ii court action is necessary. 

c. State School Board land Governor be cont&cted in an effort 
t^ replace the present mlgrajM coordinator wfio returned 
ttoused nigranr education monies— tp then be replaced by* 
a BiUngual/Bicultural person sensitive to problems of 
migrants. • . " \ . , ^ 

\ " ' 

10, That the NtttionaMask Force contact school boards controlled 
by uhinfortiicd and Insensitive Mexican Americans to incorporate Bilingual/ 
Bj cultural proc.ajns. 
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